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Make a table to organize your curriculum. Include: 

Big Idea/Theme 

Unit Title 

Media/Processes 

Concepts/Vocabulary 

Lesson Ideas 

Exemplars (artists/cultures/etc…)  

Standards

Curriculum Development 
Curriculum Mapping 
Work backwards! Start with your standards and objectives - 
what do you want students to know and be able to do by 
the end of the term? What do they need to do to get there?
What types of experiences do you want students to have? 

Begin by creating a graphic organizer or mind map to 
brainstorm ideas for units. Break down your term into 
chunks, estimating how long each unit will last (you’ll likely 
have more ideas than what will fit in a term! Be willing to 
downsize). 

Fig. 1. This image shows a portion of a a preliminary mind map created using Lucidchard. The 
mind map then turned into an 8th grade curriculum map. From here, unit ideas would be fleshed 
out further, and a table would be created with further details like concepts, vocabulary, 
exemplars, and standards.

Chapter 1: Curriculum Development
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Unit & Lesson Plans 
Once you have your basic curriculum maps created, you can 
start focusing on individual units and lessons.  

Units are a larger area of study with an overarching theme, 
media, or process, and can span multiple weeks.  

Lessons are your day-to-day teaching within that unit, such 
as demonstrating a process, learning vocabulary, 
brainstorming, or critiquing a project within the given unit. 

Templates for unit or lesson plans vary greatly from teacher to 
teacher. I like to create my own templates to use for my 
lessons using attractive graphic design. However, some 
districts may require you use a specific template. 

You can be inspired to create units based off of a process, a 
medium, a genre, or even an artist’s work. The most 
successful units for me have been ones that have probing, 
relevant prompts, include viewing and discussing 
contemporary artists, and incorporate student choice in either 
concept or application. 

Just like your curriculum map, work backwards. What 
standards are being addressed? What do students need to 
know or be able to do by the end of the unit (objectives)? How 
will you know they achieved the objectives (assessment)? 

Components of a Unit 
• Develop an engaging art problem, guiding question, or big 

idea for the unit - this will provide cohesiveness throughout 
the process and a concept to help engage students as they 
develop their projects or skills 

• List your state (or national) standards being taught 

• Develop learning objectives that relate to your standards  

• List key concepts, vocabulary, and processes to be taught 

• Describe the formative and summative assessments 
you plan to use to assess student understanding of the 
objectives. 

• List the resources you intend to use to present your unit. 
These could be artists, videos, websites, articles, etc…  

• Describe the scope and sequence of the unit through 
individual lessons 

• Individual lesson plans include a narrower, more 
in-depth, day-to-day scope than a unit plan of 
objectives, standards, resources/materials, timelines, 
and assessment. 

Chapter 1: Curriculum Development
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Fig. 2 and Fig. 3. If your district does not provide a specific template, creating your own templates in a word processing program can save you time when writing unit and 
lesson plans. Include headings for all of the required data, and make copies as needed when writing your plans throughout the year. Consistent and visually engaging formats 
are great for including in your teaching portfolio as well!
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Fig. 4. Unit plans can be relatively simple or incredibly complex. When developing an academic unit of study, more conceptual planning may be needed, as seen in this holistic 
unit plan developed by Dr. Stacey Salazar at the Maryland Institute College of Art. 
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Assessments 
Gathering data on student 
understanding can come in many forms. 
There are two primary types of 
assessment: formative and summative. 

Formative assessment gathers data 
as students are learning to check for 
understanding. This is usually not 
graded, but instead used to pinpoint 
areas that need more work, and revise 
one’s teaching to address student 
needs.  

Formative assessments can include 
direct observation of student progress, 
thumbs-up/thumbs-down polls, exit 
tickets, homework, in-process critiques, 
practice/brainstorming activities, or bell-
ringer questions. 

Summative assessment is the final 
gauge of student learning in a unit or 
lesson. It gathers data on whether or 
not students have met the objectives. 
This data can be gathered in the form of 
a test, a written reflection, a product, or 
a performance.   

I like to use 4-point rubrics to assess 
whether students have met the 
objectives of a unit. It allows me to be 
more objective and remove my personal 
bias out of the equation.  

To help me understand my students’ 
concepts more fully, I have begun 

requiring students to write an artist 
statement in conjunction with their 
project, in which they reflect on their 
process, the successes and challenges, 
and their conceptual decisions. Doing 
this has benefitted my understanding of 
their work greatly, and provides an 
excellent opportunity to practice writing

Fig. 5. This image shows a portion of a 4-point rubric used as a summative assessment. Rubrics can help 
students ensure they are meeting objectives during the creative process, and also serve as an objective way 
to grade in a subjective field.

Chapter 1: Curriculum Development
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about art! Having student-artists write about their work also 
allows for them to spend more time reflecting on the creative 
process and can help them think more deeply about their 
work. 

Classroom Organization 
The physical arrangement of your classroom can have very 
important implications for your teaching. You should be able 
to see all of your students from your desk, as well as be able 
to walk easily in and around your tables or desks while 
working with students.(Fred Jones arrangement) 

Seating Arrangements 
When you are arranging your seating, put yourself in the place 
of your students to make sure you can comfortably see the 
white board or projector screen from each seat.  

Assigned seating is helpful when you have hundreds of 
students’ names to memorize. You can use your seating chart 
during class discussions to help you learn names at the 
beginning of the year. It is helpful to tell students that you may 
periodically switch up the seating chart. This will help you 
when you need to separate behaviors or put a student next to 
a positive role model. Place students who have difficulty 
focusing in seats facing you. Having laptops facing you as 
students work is also a helpful idea.  

As students begin to demonstrate their maturity and are able 
to work steadily without distractions, you may consider 
allowing them to work around the room. I like to provide 
flexible seating options for reading and research to create a 
comfortable working atmosphere. 

Supply Organization 
Instead of being the only person to have access to supplies, 
consider arranging your supplies in ways that make certain 
items easily accessible to students, and other items that may 
require safer handling in “off-limits” areas. Showing students 
where common supplies are located can help lessen your 
burden during work time, and allow you more time to teach. 

Label cupboards, drawers, and boxes clearly so that you and 
your students can find supplies quickly and easily. If possible, 
create an inventory of your supplies to make reordering easier. 

Supply Distribution 
When you have a tight budget, it’s important to keep track of 
who has your supplies. Here are a few ideas to make the 
distribution and return of your supplies a little easier: 

• Place bins at each table that are filled with the necessary 
supplies for the lesson. Assign one student from each table 
to be in charge of ensuring all supplies are back in the bin 
before releasing the class.

Chapter 2: Classroom Organization
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• Glue/tape brightly colored feathers to pencils to avoid 
stealing 

• Assign a number to each student in a class. Place 
items like Sharpies or Xacto knives into pre-drilled 
blocks with corresponding numbers. Make sure all 
supplies are returned before releasing the class. You 
can go a step further and number palettes, brushes, 
and other tools for clean up accountability. 

• Have students use index cards to create an ID badge 
they can use to check out supplies. Simply leave the 
badge in place of the supply to see who has what. 

Project Storage 
When you have hundreds of students, organization is 
critical. Keeping projects together can save you lots of 
headaches. Don’t forget to remind students to write their 
name on everything!  

Having students make portfolios to house their work can 
be a good way to keep track of and protect projects. 
Simply have students take a piece of poster board, fold it 
in half, and staple two sides to make a pocket. Store 
different classes in labeled boxes, cupboards, or racks. If 
storage space is limited, place class work into labeled 
piles or folders. For 3-dimensional work, label shelves, 
countertops, or cabinets by class period. 

Fig. 6-9. Examples of supply organization, distribution, and project storage.
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Rules & 
Consequences 
Your rules should help you create an 
environment where your students feel 
safe, inspired, and confident (Stephens, 
2017). Keep them short, simple, and 
broad enough to cover whatever 
potential issues may arise in the art 
room. Consider having students 
participate in creating rules and 
expectations to help them build a sense 
of community. Ask what each rule looks 
like, or why a certain rule might be 
important in the art room. Students 
could also illustrate or act out the rules 
(what they should or shouldn’t look like), 
or create informational videos to share. 

Post your rules in a visible area of the 
classroom, and refer to them often. 
Talking about them only on the first day 
of school is a recipe for forgetfulness. 
You may want to review what your rules 
would look like from project to project 
(e.g. clay rules vs. painting rules). 

Unless the situation is extreme, you 
should take care of the discipline 

yourself, rather than involving the 
principal. Sending students to the office 
whenever you have a problem can lead 
students to believe that you are not in 
control, or don’t want to deal with the 
student. Having a posted list of 
consequences for rule breaking will 
make it easier for you to address any 
misbehavior in your classroom (Borel, 
2015). You’re able to avoid getting angry 
or irrational, and focus on your plan. If 
rules are broken, you must follow 
through with warnings, then 
consequences consistently. You can’t let 
rule breaking slide or be inconsistent in 
your enforcement, or students will no 
longer see it as a fair rule, which can 
lessen students’ trust in you and your 
leadership (Linsin, 2014). 

Your school may have a site-wide 
discipline plan from which to draw from, 
but you may have to create your own. 
Think of consequences that are fair and 
will address the issues at hand without 
being too much extra work on your part. 
Perhaps start with a warning, move to 
seating away from the group, then 
contacting parents and/or creating a 
behavior contract. However, if a student 
is causing severe disruption or harm to 
themselves or others, it is best to 
remove them from the classroom. Try to 
document behavior infractions so you 
can begin to see patterns in behavior, as 
well as use that information as additional 
data when working with parents or 
administration. It’s important to create 
an open line of communication between 
home and school. Contacting parents 
yourself (rather than giving the job to the 
principal) is a better option because you 
witnessed the misbehavior firsthand and 
can answer any additional questions 
parents may have. 

And remember, each day is a clean 
slate. Always give your students the 
opportunity to do better tomorrow. You 
never know what other factors are going 
on in a student’s life that influence their 
behavior in your class.

Fig. 10. Keep rules positive and simple! Brainstorm 
with students what each of these rules look like or 
don’t look like to bring them into the process of 
creating a positive classroom environment.
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Procedures & Routines 
Before you begin the first day of school, you should have a 
classroom management plan in place to address rules, 
consequences, procedures and routines. This will help you 
save time to focus on what matters - teaching art! Keep in 
mind, rules have consequences and routines have reminders - 
it’s best to have far fewer rules, and far more routines in place 
in your classroom (Alber, 2017). If a student fails at completing 
a procedure properly, don’t discipline them, remind them of 
the process and send them back to try again. Following a 
routine requires practice and consistency. Hold students and 
yourself accountable for following procedures; if you become 
lax on enforcing procedures, students will too (Linsin, 2014)!  

Smooth Transitions 
Starting and ending class, as well transitioning between 
activities benefit from daily routines. Students should know 
what is expected of them when they enter and leave the 
room, and what to do when they need to grab supplies or 
clean up. Try spending the first few days of class practicing 
these routines.  

• Greet your students at the door - not only does this set the 
mood for the class, but it provides an opportunity to show 
you care about your students.  

• List your daily objectives and directions on the board - what 
do students need to prepare for? 

• Consider simple warm up exercises or bellwork to help shift 
student thinking to the creative side, as well as give you 
time to take attendance and prepare any supplies. 

• Wait for silence. 
Make sure you have 
everyone’s attention 
before speaking, 
especially when 
giving directions. If 
you let students 
continue to talk while 
you are attempting to 
speak, not only will 
they not hear you, 
but allowing them to 
interrupt you lessens 
the respect students 
have for you (Linsin, 
2014) 

• Many teachers tend to start the hour strong, and end in 
chaos. Make sure you have a procedure for ending the 
class as well! (See Clean Up Procedures on page 14). You 
could wind down the hour with a recap of the lesson, an 
exit ticket to leave the room, a thumbs-up/thumbs down 
poll to gauge students’ understanding of the lesson, but 
most importantly, demonstrate to students that they should 
be at their desks, and chairs should be pushed in before 
they may leave. This eliminates bottlenecking at the door. 
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Attention Grabbers 
There are many ways to get attention without yelling. In fact, 
most students are turned off by yelling, and will in turn get 
louder. Here are a few ideas of ways to grab student’s 
attention without raising your voice: 

• Sensory: Flicker the lights or play a tone like a gong, 
windchimes, or a buzzer noise. 

• Give Me 5: Raise your hand and say, “Give me five.” Keep 
your hand up until every student is also raising their hand, 
turned towards you, and waiting for instruction. 

• SLANT: An acronym that stands for “sit up straight, listen, 
ask questions, nod your head, track the speaker.” After 
practice, all you have to say is “SLANT!” 

Giving Directions & Demonstrations 
Like I mentioned during Routines & Procedures, always wait 
for silence to ensure everyone has their attention trained on 
you before giving directions. Depending on the developmental 
level of your group, you may need to chunk your directions 
into bite-sized pieces to ensure everyone is able to remember.  
Writing directions on the board in addition to saying them is 
helpful. Check for understanding before beginning to work.  

When you are doing a demonstration, make sure all students 
can see you and what you are demonstrating - a good rule of 
thumb is to make sure you can see all of your students from 
your position. When demonstrating, pause frequently and ask 
questions to check for understanding. It’s easy to get lost in 
the artmaking experience, so be cognizant of trailing off, 
losing track of time, or ignoring your students. Look up from 
your work frequently to ensure students are actively watching 
and listening. I like to give students the impression that I am 
all-seeing and all-hearing. It really freaks them out :P 

An alternative to live demonstrations is creating video tutorials 
(Hopper, 2016). This is a useful tool for many reasons:  

• Students are no longer in close proximity of one another, 
fighting to see; they are isolated by headphones and their 
laptops, which cuts down on many behavior problems.  

• Your demonstration is identical in substance and length for 
each class. You can also speed up irrelevant or time 
consuming parts of your demonstration to save time. 

• Students can work at their own pace to learn the content, 
pausing, rewinding, and rewatching areas to ensure 
understanding. 

• Students have access to the demonstration whenever they 
need it, benefitting students who are absent or late, and 
freeing up time for you to work individually with students. 
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Creating Independent 
Learners 
Many students will come to your room 
having had their parents, teachers, or 
paraprofessionals hold their hand 
through every difficult moment in their 
lives. Some students may have the 
experience of getting their work done by 
adults whenever they encounter a 
challenge. This lack of struggle creates 
something called “learned 
helplessness,” which can inhibit 
students’ ability to problem solve, 
complete tasks on their own, and 
develop a sense of autonomy. It’s your 
job to teach your students how to use 
the resources available to them so that 
they can become independent learners.  

Here are some examples of ways you 
can train students to utilize their 
resources: 

• Provide resources in multiple 
formats: visual, written, auditory, 
etc… Break projects down into 
simplified steps so students don’t get 
overwhelmed with information. You 
can reference specific step numbers 

when helping them. Some students 
perform better when they have the 
grading rubric available while they 
work on their project to make sure 
they are hitting the objectives. Other 

students benefit from visual aids that 
demonstrate how to complete a 
process. Providing multiple formats 
allows for many ways for students to 
interpret information. 

• “Three Before Me”: Before students 
come to you with a question, they 
should 1. Read handouts, notes, or 
rubric, then 2. Look at any visual aids 
or example artworks posted, followed 
by 3. Ask a neighbor who knows what 
they are doing. If none of these three 
answer the student’s question, then 
they can ask you for help. 

• “Praise, Prompt, Leave”: Jones 
(2007) asserts that the longer you stay 
with a student who is confused, the 
more you will end up doing the work 
for them, which only perpetuates 
learned helplessness. He suggests to 
give a student positive feedback on 
something they are doing well, then 
quickly give them only the next step, 
and move on. This quick interaction 
keeps them from getting stuck in the 
details or prioritizing your time 
monitoring the classroom (p.59-69).  Fig. 11. Work on teaching a procedure for when 

students are stuck or have a question. “Three 
Before Me” asks students to stop and think, then 
use their resources before coming to you. 
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Assign jobs to students by table, color, or 
number. Switch duties daily so students 
have different tasks.

Post clean up procedures in visible areas 
like above the sink or near supplies.

Assign a student to “quality control” - 
making sure jobs are done well and 
completely.

Consider holding students after the bell 
until they exhibit satisfactory clean up.

Clean Up Procedures 
Having a solid, consistent routine will help 
make clean up a breeze!

Model and practice proper clean up 
procedures until students can complete 
tasks on their own.

Fig. 12. I created the poster on the right to hang above my sinks as a fun way to remind 
students of the correct procedure for cleaning brushes.
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A Positive Classroom Environment 
It’s no surprise that students learn best when they feel safe 
and supported. Creating a positive classroom atmosphere is 
going to be much easier when you have a well-established set 
of rules, consequences, and procedures in place.  

Always make time for your students. If they want to share 
something with you about their lives, that is a gift! You may be 
stressed out or busy, but giving them that moment shows that 
you care about them, and that might be the only positive 
attention they receive that day.  

Keeping your composure and being aware of both the tone of 
your voice and your nonverbal cues can have a big impact on 
the atmosphere in your room. Strive to stay calm, warm and 
welcoming. When students respect you and feel safe, they are 
more likely to do what you ask of them. Intimidation doesn’t 
always work out. Strive to keep the same calmness you have 
when giving directions as when giving consequences. When 
reprimanding a student, be calm and firm, while avoiding 
anger and sarcasm. Your calm demeanor makes the 
consequence seem less personal, and can result in students 
having less resentment or anger towards you (Jones, 2007; 
Linsin, 2014). 

Staying in contact with parents and sharing positive news (not 
just calling about behavior problems!) is a great way to build 
strong school-home relationships. If you see something 
awesome happening in your classroom, share your 

excitement with your students, and also consider letting 
parents or even your principal know. Celebrate the positive! 

It’s great to give students 
praise, but do your best 
not to praise things like 
innate ability. This can be 
detrimental to everyone in 
the room. Students who 
have to work hard to be 
successful feel shorted, 
and students who have 
innate skills can shut 
down when faced with 
challenges or be afraid to 
take risks for fear of 
failure. Instead, praise the 
effort students put into 
their work. Phrases like 
“Your hard work paid off!” 
or “Your abilities have 

grown so much; I can tell you worked really hard on this,” 
emphasize the time and effort students put in to succeed, 
which helps them develop stronger growth mindsets. Always 
praise students who keep working despite failure at a task; 
they are demonstrating persistence and problem solving! I like 
to tell students stories about times I failed to give them 
specific instances of how practice and hard work create 
positive results. A lot of times they see you as infallible, so 
they’re usually surprised to hear you struggle with things too!
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When things are tough, find one 
positive behavior or moment to focus 
on and celebrate rather than dwelling 
on the negative.  

Don’t forget to care for yourself! 
Exercise, eat well, meditate, make art, 
take a nap, or spend time with friends 
and family. A happy you makes a happy 
classroom!

Before reacting, take a breath and calm 
your thoughts, so you can approach a 
problem calmly and rationally.

Create a support system, whether it is a 
colleague, mentor, or friend who is 
available to troubleshoot and work 
through difficult situations.

Staying Sane 
Ways to keep your cool
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